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ABSTRACT 

 

The process of language learning is normally conducted in three stages. Those stages are 

presentation, practice and production. To create interactive atmosphere, teacher can provide 

some spaces of interaction in each stage. The spaces of interaction in every stage can be in the 

forms of lead in questions, inviting students opinions and questions, and discussing the 

solvation of the problems on the provided tasks. Through those forms of interactions, teacher 

can give opportunities for his students to practice their ability in speaking English. The 

opportunity for the students to speak English when they are learning English is considered as 

the main requirement for a learning meeting to be called an interactive learning process. 

Besides that, the article also reveals how teacher’s choice of handouts and innovation of the 

tasks of the handouts play very important role to create interactive learning approach. To 

prove how the idea of providing some spaces of the interaction in every stage can be conducted 

and how other supporting elements play significant role in assisting it, the discussion takes 

past tense material as an example. By reviewing the idea in this article, it is hoped that the 

teacher who needs a reference in teaching tense material interactively thugh three P can 

consider it as one of them.  
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INTRODUCTION 

There are many ways that the teachers can conduct when they deliver a lesson. Teachers who 

believe that teaching English classically can easily help their students understand the lesson 

they deliver, usually try to explain the material as simple as possible and apply the way of their 

explanation deductively (Gass, S. M., & Mackey, 2000). The teachers who use this kind of 

explanation always come directly to an explanation related to the material they teach, and they 

explain the lesson in classic way. The classic way means that the teachers deliver the lesson by 

dominantly explaining it without much interaction with their students. The students only have 

the opportunity to give questions about everything that they do not understand at the end of 

their presentation. After the explanation, the teachers ask the students to do the tasks related to 
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the material that the students just acquire, and finally discus them in classic way. Discussion 

the tasks in classic way means that the teachers just give the opportunity for students to know 

what the correct answers are and usually rarely elaborate them in details.  

Some teachers believe that classic way is the best way of delivering the lesson to make students 

comprehend their teaching materials. They consider that the students who have very little 

English background must be helped to comprehend the lesson in classic way, because their 

knowledge is still not possible to be encouraged to do more participation to use their English 

in the classroom. Besides that, there are teachers who also believe that students whose countries 

apply foreign language acquisition cannot be treated by using a way of teaching that presents 

much interaction between teacher and students or among students (Hawkins, 1999).  

The classic way is often conducted when teachers teach tenses in our country. It happens 

because most teachers believe to help their students comprehend tenses they teach, they must 

dominantly apply deductive way, not inductive way. The deductive way is the way that the 

tenses is taught traditionally. In this case, the tense is explained by telling the students its form 

and its function without related it with real situation when it is normally used. Teachers only 

tell the students by writing or showing its forms and functions without elaborating it in much 

interaction with their students. They only explain how the sentences of the tense are created by 

using the forms and when the students can use the sentence related to the situation they are 

probably facing. After the explanation, students do the practices related to the tense they have 

already acquired. The practices in this case usually to order the students to find the answer of 

single sentences. Each sentence is separated and has no integration or connection with the other 

sentences in the practice. The types of the questions related to this case is usually to order the 

students to change the verb based on the forms and the functions of the grammar material that 

the students just learn (Larsen-Freeman, 1991). In final stage of the lesson, the teacher usually 

tells the students to make sentences or write a text using the material that they have learnt. 

Although this way of teaching fulfils the condition of 3 P (presentation, practice and 

production), the atmosphere of the teaching process often boring and not variative. Most 

students do not feel exciting and unenthusiastic before and during the lesson is conducted by 

the teacher (Dörnyei, Z., & Ushioda, 2013).  

To help students not to get bored when they are learning tenses because of the classic way of 

teaching presented by the teacher, the writer promotes an idea of how the three P (presentation, 
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practice and production) can be developed into a teaching way that creates a comfortable and 

exciting learning atmosphere. In presenting the tense using this kind of three P method, the 

writer gives an example through Simple Past Tense material. The writer will describe to the 

teachers how to apply this teaching method by conducting three P with some spaces of 

interactions between teacher and students and among students so that the teaching atmosphere 

creates excitement for both teacher and students.  

LITERATURE REVIEW  

Steps of teaching normally consists of three stages. The stages are presentation, practice and 

production (Brown, Douglas, 1994). Teacher uses all the stages to help students to achieve the 

aim of the lesson. Through the three stages, teacher provides everything that he thinks is needed 

by the students (Anthony, 1963). The three stages facilitate the teacher all packages of teaching 

process he needs, such as: delivering explanation of the material that the students must 

comprehend, providing the students the time that they can use to measure their comprehension 

through some practices, and giving the time for the students to produce what they have learnt 

(Rivers, 1987). Every learning process ideally must consist of these three stages. They can be 

conducted in order or out of order.  

In a standard learning process, teacher usually starts it with presentation. Presentation is the 

stage where teacher presents the topic of the lesson. In delivering the presentation, teacher can 

conduct the method that he thinks suitable to help their students to understand the material 

presented in the meeting (Dick, Walter & Carey, Lou & Carey, 2009) . The best approach 

related to this case, teacher can wisely decide whether he wants to apply a method that provides 

much interaction with his students or a conventional method that provides teacher to do the 

only speaking in order to explain the material to his students. Most teachers who choose an 

interactive model of teaching that provides much information usually have a consideration that 

their students who join their class have already good English background to be able to speak 

during the lesson. For the teachers who teach the students that have low skills of English usually 

choose conventional method of teaching that provides lack interaction since their students do 

not have enough capability to speak in English (Ornstein, A & Collins, 1990).  

Stage two of the lesson is practice session. In this stage, teacher facilitates his students with 

some tasks that they must do after they have comprehended the lesson material presented by 

the teacher before.  The idea of giving the tasks in the practice is to measure how good the 
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students have comprehended the material and to help the students who have not acquired clear 

understanding during the presentation stage (Van den Branden, K., Verhelst, M., & Gorp, 

2007). By doing the tasks in this stage, the students can get reflection related to their 

comprehension level. The students can measure this comprehension level through the 

percentage of the score they have after doing the tasks. They can know this score after the 

teacher checks and discusses the tasks that he has given. Through the discussion, the students 

can also get better understanding about some details in the lesson material that they have not 

understood clearly before. To optimize teacher’s knowledge about his students’ achievement 

related to the material they have learnt, the questions that students should solve in the practice 

tasks must be in the form of short answer or essay. These kinds of questions only can be 

answered correctly by students with the help of their pure understanding and without any clues 

that can lead them to find the correct answers of the questions. Teacher can provide his students 

with the tasks that are related to grammar knowledge, reading comprehension, and listening 

comprehension in this stage (Nunan, 1988).  

The last stage of the lesson that the teacher should deliver is production stage. In this stage, 

teacher facilitates his students to produce what they have acquired in presentation stage and the 

previous materials they have learnt (McKay, 1987). The activities that the teacher usually 

delivers in this stage are speaking and writing. Both activities are considered to have 

requirements to facilitate students to apply their understanding of the target languages they 

have acquired previously in the products of oral and written languages. Through speaking 

activity, students can produce the target languages they have learnt by saying them. To assist 

students to say the target languages they have learnt, teacher can facilitate them by conducting 

pair work or mingling tasks that help students to interact each other to use their oral English 

(Mart, 2012). In writing activity, students can produce the target languages they have learnt in 

the form of written products. (Sawaki, 2016) Teacher can facilitate his students through the 

activities that can assist them to use the target languages they have learnt in the form of written 

tasks.  

DISCUSSION 

To start the activity related to this learning process, teacher needs to conduct an activity to build 

students’ mood. Students’ mood is considered to be vital since it helps students to enjoy the 

whole learning process that the teacher delivers in the meeting. As its aim is to build good 
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mood for the students, teacher needs to create an activity that is fun and exciting before he 

starts the presentation stage. One of the activities related to deliver past tense material that can 

give fun and excitement moment for the students is verb card game. This activity will give 

students excitement through its playing process and also helps students to remember or remind 

their knowledge of verb in past tense.  

 

Picture 1 – Verb Cards 

To play the verb card game, teacher can modify it by various ways. One of the exciting ways 

is by showing the card to the students, and asking them what past tense verb is being shown on 

each card. After a student can guess it correctly, teacher asks that student to say the spelling of 

the past tense verb. If that student can spell it correctly, he or she can keep the card. The winner 

of this game is the student who can collect more cards than other students. Through this activity, 

students can have fun and excitement. The fun and excitement will contribute the good mood. 

The good mood they acquire from the game activity usually makes them gain the knowledge 

from teacher’s explanation during the meeting better than when the teacher directly invites the 

students to pay intention to what he is going to explain without warming up activity. Teacher 

can modify the card into various was of game. The most important thing, whatever types of 

game the teacher creates from the card, he must have an obligation to relate it with the content 
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of the material he will teach, the joy that the students possibly have, and how the game supports 

students’ knowledge to understand the material going to face in the presentation stage.  

 

 

PRESENTATION 

In the presentation stage, teacher can deliver his presentation by presenting the target language 

deductively or inductively. Deductive presentation can be delivered for the students who have 

low skill of English speaking. In this case, teacher do the presentation without much interaction 

with the students. Teacher only explains the lesson and sometimes just asks the students in 

order to find out whether his students have understood or comprehended the material he has 

explained. In delivering past tense material by using the approach of deductive presentation, 

teacher starts the lesson by explaining the forms of the past tense material. Tacher explains 

positive, negative and interrogative forms of the past tense material to his students. In his 

explanation teacher tells his students that the verb in positive forms always in past tense verb, 

whatever the subject of the sentence they use. Teacher also tells the students that in negative 

and interrogative forms, the used verb is present verb with the help of helping verb ‘did not’ 

for negative and ‘di’ for interrogative. After explaining the forms of past tense, teacher then 

gives the opportunity for students to ask if they still need to get better understanding about 

them. If students ask questions, teacher needs to give further explanation. Teacher must make 

sure that the discussion related to the students’ questions about the forms will give all students 

comprehensive understanding, so that they know how create sentences using those forms.  

The next explanation is about the function of the past tense. Techer tells the students that past 

tense has two functions. The first is to tell about a finished activity, and the second is to express 

the experiences that the speaker has. The functions that are discussed will refer the teacher to 

some examples that can help students understand how to create sentences related to the 

activities they have done or experienced. This traditional way of explaining the lesson material 

usually also more effective for the students who do not like to talk much, but they are good and 

fast in understanding grammar rules and functions.  

Inductive way of explaining the lesson can be delivered by teacher when they are dealing with 

students who are talkative and love using their oral English to practice conversation. There are 
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many ways that the teacher can do to when he presents the lesson that refers to inductive way. 

The most important thing, the teacher must realize that to present the lesson material in 

inductive way, he needs to make sure that students must acquire the target language by 

themselves after being assisted by teacher through his teaching aids. The teaching aids can be 

in the form of texts, audio, video, or dialogue. To assist students to find out the target language 

by themselves, teacher must be able to modify the teaching aids with some clues that can be 

used to lead the students to know the target language they learn at that meeting. The knowing 

that the students must cover is on the rules, forms and the functions of the target language. 

Before teacher decides to apply inductive way, he needs to make sure that most of the students 

in his class have adequate English background, because this way usually involves much 

interaction in English between teacher and students and among students.  

The following teaching aid is one example that the teacher can be used to teach past tense 

material inductively. The teaching aid in this case is a text. In his preparation, teacher must 

provide himself a text that has a content about past experiences. The following text fulfils the 

requirement of past tense content that the teacher can use to process an inductive way of 

explaining about past tense.   

 

 

Picture 2 – Text as a Teaching Aid 
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The text above can be developed as an interactive teaching aid to help the students to find out 

the detail about past tense. In his presentation using the text, teacher can start with lead in 

questions to his students. Through the lead in questions, teacher can create an interaction that 

assist his students to speak in English. The following questions are considered as the examples 

of lead in questions related to the text: 

- Do you have email?  

- Do you often use your email? 

- What do you use your email for?  

After the discussion through the lead in questions is over, teacher can continue with the 

discussion of the text. In this discussion teacher must lead his students to find out the forms 

and the functions of the past tense by exploring the text through some questions that give the 

clues for his students related to the forms and functions of the past tense. The following 

questions can be used by the teacher as some clues related to the findings of forms and functions 

of the past tense through the text:  

- When did Sabeer Bhatia come to USA?  

- How much money did he have at that time?  

- What did he study in USA?  

- Did he have the idea for Hotmail by himself?  

In the process of finding the forms and functions of past tense through the text, teacher must 

tell his students to answer each question with complete answer. After the students answer each 

question with complete answer, teacher discusses each answer with the students interactively. 

In the discussion, teacher helps the students to get conclusions about how past tense’s forms 

and functions actually are. Through the answers of the questions, teacher also has an 

opportunity to discuss the differences of the regular and irregular verbs. All the discussions 

that take place during the presentation between teacher and students and among students create 

interactions that fulfil the idea of interactive teaching in delivering this material.  

PRACTICE 

In practice stage, teacher can give various tasks. To strengthen students’ understanding of the 

forms and functions of past tense, teacher can facilitate them by giving sentence pattern 
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practice. The following task can help students to check how far they have comprehended the 

forms of past tense and remembered the past tense verb.  

 

 

Picture 3 – Sentence Pattern Task 

 

Unfortunately, sentence pattern practice usually does not provide adequate space for teacher to 

interact with his students. Sentence pattern practice has its main aim to help students to get 

better understanding how to create sentences by following the forms based on their own 

functions. To be able to provide more interaction space wit students, reading or listening 

practice is more suitable to facilitate it. The following is a text that can be provided by the 

teacher in order to create interactive atmosphere during the practice season.  
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Picture 4 – Text to Facilitate Interactive Practice 

The text above not only provides some tasks for practice. Through that text, teacher can also 

develop some interactions before, during and after the task given to the students. Before the 

students do the task related to the text, teacher can ask some lead questions that have the same 

theme with the text, such as: 

- Do you like holiday? 

- What do you usually do when you are having holiday?  

- Why do you like to do it during the holiday?  

- What about traveling? Do you like traveling when you are having holiday?  

- Where do you usually go?  

After the season of giving lead in questions is over, teacher can tell students to do the tasks in 

the text. After the students have finished the tasks, teacher can discuss all the answers in the 

tasks with his students. In discussing the tasks, teacher must be able to discuss the whole 

content in the tasks. Teacher even sometimes must assist his students not only with the 
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questions that are related to past tense material on the text, but he also must discuss every detail 

of the text that can invite students’ opinions or questions, so that he can create an exciting 

interactive atmosphere with his students. After the students finish all the tasks on the text, 

teacher asks his students about their understanding of the past tense material related to the text. 

In this case, teacher usually explains the functions of past tense through the situations that are 

described by connected sentences on the text.  

Besides discussing a text, to create interactive atmosphere can also be processed by conducting 

listening activity. In this case, teacher must provide a file of listening first. The file must have 

past tense content as its theme. The following transcript of listening is considered to fulfil the 

requirement of having a past tense context as its theme, so that the teacher can modify it to 

create an interactive practice for his students. 

 

 

Picture 5 – Listening Transcript for Listening Practice Activity 

After acquiring the suitable listening theme for past tense, teacher creates some tasks that can 

help students to have interactive and exciting listening practice. The following handout is 
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created based on the transcript that the teacher has decided to be his teaching aid during he 

conducts the listening practice activity.  

 

Picture 6 – Task Handout for Listening Practice Activity 

To create interactive listening practice through the provided handout, teacher can also start it 

with some lead in questions. The lead in questions can refer the context in the text, or students’ 

personal experiences. To make the listening practice activity is more exciting, teacher can 

create games that help students to improve their listening skill while having fun with the game. 

The games in this case can be true-false game, different word game, betting game, or some 

other games that teacher can conduct to facilitate the discussion of the listening tasks. After all 

the tasks have been discussed and the students find the correct answer, teacher can continue 

the activity by discussing students’ opinion about the listening activity or their opinion about 

the listening context.  

PRODUCTION   

The last stage is production stage. In this stage, teacher provides an activity that supports the 

students to produce the target language they have learnt. Since the target language that the 

students learn in the meeting is past tense, they have to be able to produce sentences in the 

forms and functions of past tense. To support the activity related to this case, the first thing that 

the teacher has to do is provide the handouts that help student to be able to produce the target 

language through spoken or written. The following handout is considered to be suitable to help 

students to produce spoken past tense sentences.  
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Picture 7 – Task Handout for Speaking Activity.  

To create interactive activity by using the above handouts, teacher can start by asking some 

lead in questions to his students. The themes of the lead in questions are related to previous 

students’ activities that they think memorable and hard to forget. After the discussion through 

the lead in questions is over, teacher tells students what they have to do according to the 

handout. Beforehand, teacher has to give examples how to use the target language in order to 

finish the tasks. The hand out gives students the opportunity to speak among their classmates. 

The handout lets one of the students to ask another student in the classroom. The student who 

is asked will answer the questions. The answer then will be recorded by the student who asks. 

After all the questions are asked and answered, the other student who are asked before becomes 

the one who asks the questions, and the other one who has asked the questions before becomes 

the one who answers the questions. This activity can be conducted as pair work or mingling 

activity. After the session of asking and answering is over, the teacher can continue it with 

some questions related to students’ impressions about the activity they have just done, or ask 

the students in order to find who has done the most exciting activity based on the answer given 

and ask the reason why they consider their friend has done the most exciting activity. The 
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activity that gives much spaces for students to speak in English certainly has fulfilled the 

requirement of interactive learning process.  

Besides speaking activity, teacher can provide writing activity. By writing, students have 

produced their knowledge of the target language through the series of sentences on a text they 

create. The following handout is considered to be able to assist students to produce their 

knowledge of past tense in the form of writing. Through this handout, students are asked to 

write sentences in the form of past tense that describe their experiences.   

 

Picture 8 – Task Handout for Writing Activity.  

The process of conducting this task in production stage is similar with speaking activity. 

Teacher can start it with aswering some lead in questions related to the content of the task. 

After this session is over, teacher explains to his students how to finish the task. After the 

students get clear understanding of how to deal with the task, they start to finish the task. After 

the students finish the task, teacher discusses the solvation of the task. In the process of the task 

solvation, teacher has an obligation to invite students’ opinions. The invtiation that the teacher 

does will create some interactions that can support the existence of interactive learning process.  

 

CONCLUSION 
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The interactions that are considered as the main element to create interactive learning process 

can be conducted in every stage of the meeting. In order to be able some interactions in every 

stage, teacher has an obligation to be creative in choosing the suitable materials and able to 

create some taks through the materias they have decided to use. The idea of conducting three 

P method interactively actually can be applied for every tense, not only for past tense.  
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